Here’s the problem - DoE Reinterpreted FERPA —12/02/11

http://www.gpo.gov/fdsys/pkg/FR-2011-12-02/pdf/2011-30683.pdf

AFTER THE FERPA CHANGES THE UNPRECEDENTED STORAGE, TRACKING AND
SHARING OF STUDENT DATA IS NOW ALLOWED WITHOUT PRIOR PARENT
CONSENT

1/24/12 Joe Hart News 4 said,

* “The Nevada DoE will follow individual student's progress from pre-K to
the work force. The system will help direct students to the type of college
or career ready jobs, and into a field which will allow them a successful
outcome for both the student and their state.”

http://www.mynews4.com/news/local/story/Nevada-wins-4-million-grant-for-
longitudinal-data/WtdWRiRyv0O70mTGlizOdA.cspx?rss=3298

EXHIBIT | - EDUCATION
Document consists of 31 pages.
Entire exhibit provided.
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* “The SBAC s required to ‘provide timely and complete access to any and all data collected at
the state level’ to the federal government DoE, or its designated program maonitors, tachnical
assistance providers, or researcher partners, and to GAO, and the auditors conducting the
audit required...”

N -6, Appendix F5—B,

http://www?2.ed.gov/programs/racetothetop-assessment/sbac-cooperative-agreement.pdf




COOPERATIVE AGREEMENT
Between the
U.S. DEPARTMENT OF EDUCATION
and the
SMARTER BALANCED ASSESSMENT CONSORTIUM
and the
STATE OF WASHINGTON
(fiscal agent)

Date: January 7, 2011. PR/Award #: S395B100003 and S395B100003A

In accordance with 34 CFR 75.200(b)(4), this award is a cooperative agreement because the
Secretary of Education (Secretary) has determined that substantial communication, coordination,
and involvement between the U.S. Department of Education (Department or ED) and the
recipient is necessary to carry out a successful project. Consistent with 34 CFR 75.234(b), the
terms and conditions identified in this cooperative agreement set out the explicit character and
extent of the anticipated collaboration between ED and the award recipient.

PURPOSE

The purpose of this agreement is to support the consortium recipient in developing new, common
assessment systems that are valid, reliable and fair for their intended purposes and for all student
subgroups, and that measure student knowledge and skills against a common set of college- and
career-ready standards in mathematics and English language arts. In light of the technical nature
of this grant and the fact that the Elementary and Secondary Education Act (ESEA) will likely be
reauthorized during the course of this project, the Department will provide necessary flexibility
to respond to changing circumstances, technology, and laws by working collaboratively with the
recipient through this agreement. The objective is to assist the consortium in fulfilling, at
minimum, the goals articulated in the consortium’s approved Race to the Top Assessment
(RTTA) application, requirements established in the RTTA Notice Inviting Applications (NIA)
for New Awards for Fiscal Year (FY) 2010 that was published in the Federal Regzster on April
9, 2010, and any subsequent additions detailed through this agreement.

SCOPE OF WORK

The work to be performed under this agreement shall be that described in the consortium’s
approved RTTA application, requirements established in the RTTA NIA, conditions on the grant
award, and any subsequent additions detailed through this agreement (e.g., plans for
development and delivery of the technology platform for assessment), along with any
modifications or specifications ED and the consortium determine to be necessary to carry out this
work in accordance with the approved application and requirements. Any subsequent changes in
the scope of work must be communicated by the grantee to the Program Officer in writing and
approved by the Officer in writing.



ARTICLE 1
STATEMENT OF JOINT OBJECTIVES

A. OBJECTIVES TO BE ACHIEVED

The recipient, with the Department’s support, will use RTTA grant funds to develop assessment
systems that are valid, reliable, and fair for their intended purposes and for all student subgroups;
support and inform instruction; provide accurate information about what students know and can
do; and measure student achievement against standards designed to ensure that all students gain
the knowledge and skills needed for successful entry to college and the workplace. These
assessments are intended to play a critical role in educational systems; provide administrators,
educators, parents, and students with the data and information needed to continuously improve
teaching and learing; and help meet the President’s goal of restoring, by 2020, the nation’s
position as the world leader in college graduates.

B. RESULTS EXPECTED

Specifically, the recipient will develop an assessment system that measures student knowledge
and skills against a common set of college and career-ready standards in mathematics and
English language arts in a way that covers the full range of those standards, elicits complex
student demonstrations or applications of knowledge and skills as appropriate, and provides an
accurate measure of student achievement across the full performance continuum and an accurate
measure of student growth over a full academic year or course. This assessment systems will
include one or more summative assessment components in mathematics and in English language
arts that are administered at least once during the academic year in grades 3 through 8 and at
least once in high school and that produce student achievement data and student growth data that
can be used to determine whether individual students are college- and career-ready or on track to
being college- and career-ready. Additionally, the recipient’s assessment systems developed with
the RTTA grants will assess all students, including English learners and students with disabilities
(as defined in the NIA). Finally, the assessment systems will produce data (including student
achievement data and student growth data) that can be used to inform (a) determinations of
school effectiveness; (b) determinations of individual principal and teacher effectiveness for
purposes of evaluation; (c) determinations of principal and teacher professional development and
support needs; and (d) teaching, learning, and program improvement.

ARTICLE II
PROJECT MANAGEMENT PLAN
A. RECIPIENT’S RESPONSIBILITIES

In addition to carrying out the tasks and activities described in the recipient’s application, as
indicated in the Scope of Work section of this agreement, the recipient will:

1) Perform tasks identified in Article I of this agreement.



2)

3)

4)

5)

Provide updated, detailed work plans and budgets for all major activities identified in the

recipient’s application, including but not limited to:

o development, quality control, use and validation of artificial intelligence for scoring;

o selection of a uniform growth model consistent with test purpose, structure, and
intended uses;

» development of performance tasks (addressing items such as technical challenges of
scoring, reliability, and large-scale administration of performance-based items);

» development of a research and evaluation agenda (addressing items such as validity,
reliability, and fairness);

» development and delivery of the technology platform for assessment.

Actively participate in any meetings and telephone conferences with ED staff to discuss
(a) progress of the project, (b) potential dissemination of resulting non-proprietary
products and lessons learned, (¢) plans for subsequent years of the project, and (d) other
relevant information, including applicable technical assistance activities conducted or
facilitated by ED or its designees, including periodic expert reviews, and collaboration
with the other RTTA recipient.

Be responsive to requests from ED for information about the status of the project, project
implementation and updated plans, outcomes, any problems anticipated or encountered,
and future plans for the assessment system, including by providing such information in
writing when requested.

Comply with, and where applicable coordinate with the ED staff to fulfill, the program
requirements established in the RTTA Notice Inviting Applications and the conditions on
the grant award, as well as to this agreement, including, but not limited to working with
the Department to develop a strategy to make student-level data that results from the
assessment system available on an ongoing basis for research, including for prospective
linking, validity, and program improvement studies; subject to applicable privacy laws.

B. FEDERAL RESPONSIBILITIES

The Program Officer is responsible for supporting the recipient’s compliance with Federal
requirements and is the liaison with the recipient. The Program Officer will ensure project
consistency with the recipient’s approved application, Department goals and objectives, as well
as to assist the recipient in meeting its benchmarks and objectives by providing necessary
support and flexibility. The following are, at a minimum, the activities that the Program Officer
may be involved in to exercise his or her responsibilities on behalf of the Department:

1) The Program Officer will work collaboratively with the recipient as it carries out
tasks identified in this agreement.

2) The Program Officer will provide feedback on the recipient’s status updates, annual
reports, any interim reports, and project work plans and products, including, for
example, selection of key personnel, and review of provisions of proposed
subcontracts by recipient.
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5)

6)

7

The Program Officer will help identify sources of technical assistance for the project
to the extent these are available.

The Program Officer will facilitate interaction with other offices of the Department as
needed to assist the recipient in the execution of its plan, as well as interaction across
consortia when necessary.

The Program Officer will review and approve modifications to the design of activities
proposed under this Agreement. Any recipient requests for changes shall be submitted
in writing directly to the Program Officer. Requests are not approved until the grantee
has received authorization and notification in writing from the Program Officer.

The Program Officer will maintain the Department’s communication and
coordination with the project, by, for example, providing leadership in identifying
issues to be addressed by the project; stopping or redirecting proposed activities if the
methodology proposed appears vague or requires further justification or the projected
outcomes are inconsistent with the intended project outcomes.

Except as provided elsewhere in this agreement, the Program Officer is not solely
authorized to make any commitments or otherwise obligate the Government or
authorize any changes that affect the agreement amount, terms, or conditions.

C. JOINT RESPONSIBILITIES

1)

2)

3

4)

The Program Officer and Project Director will maintain frequent communication to
facilitate cooperation under this agreement.

The Program Officer will work with the Project Director to determine a timeline for
project updates that will be provided by the Project Director through the course of
each project year.

The Program Officers for the RTTA and the General Supervision Enhancement
Grants consortia to develop Alternate Assessments based upon Alternate Academic
Achievement Standards { GSEG AA-AAAS) projects and the respective Project
Directors for RTTA and GSEG AA-AAAS will collaborate to coordinate appropriate
tasks and timelines to foster synchronized development of assessment systems
supported by these grants.

The Program Officer for the RTTA grantees will work with the Project Directors for
both RTTA grantees to coordinate and facilitate coordination across consortia.



ARTICLE III

FINANCIAL SUPPORT AND BUDGET MODIFICATIONS

A. The estimated cost for the work to be performed under this Agreement is $159,976,843 and
$15,872,696 for the supplemental award.

B. The detailed budget for the implementation of this project is the budget contained in the
application; and for the supplemental award for this project, the budget submitted by the
recipient and approved by the Program Officer, attached to this agreement. The work of the
project will be performed according the budget negotiated and approved in the application
and confirmed by this cooperative agreement. With respect to 34 CFR section 80.30(c)
“Budget changes™ provisions, the Grantee and sub-recipients must obtain prior written
approval from ED for transfers among direct cost categories and among separately budgeted
programs, projects, functions, or activities that exceed $100,000 of the current total approved

budget.

ARTICLE IV

COMMUNICATIONS AND REPORTS

The recipient will undertake communications and submit reports in the quantities and

frequencies shown below:

Required Quantity/Transmittal Frequency
Communications/Reports
Monthly Project Update Brief update submitted Monthly
‘ electronically to the
Program Officer followed
by call
Minutes from regularly- Submitted electronically | Monthly, for previous month

scheduled Consortium
Executive Committee
Meetings, maintained by
the PMP

to the Project Officer, as
requested

Semi-annual Performance
check-in against timeline
and benchmarks

Update submitted
electronically to the
Program Officer

Semi-annual

Reporting Required by Sec.
1512 of the American
Recovery and
Reinvestment Act (ARRA)

Submitted via the
www.federalreporting.gov
website

Quarterly, schedule available at:
http://www.recovery.gov/FAQ/Pages/
RecipientReporting.aspx#schedule




Annual Performance Submitted electronically | Recipient will be notified by the

Report to the Department using e- | Department of Education at least 60
Report days prior to report due dates

Final Report Submitted electronically | 90 days after project performance end

to the Department

date

ARTICLE V

CHANGES TO THE COOPERATIVE AGREEMENT

The recipient shall submit any requests for changes to the cooperative agreement (e.g., scope of
work, terms or conditions of award) to the Program Officer for review and/or approval, as
required by EDGAR or the terms of this agreement.

DEPARTMENT PROGRAM OFFICER CONTACT INFORMATION

For this cooperative agreement, Patrick Rooney is the Program Officer for the U.S.
Department of Education. The Program Officer’s contact information is:

Office of the Deputy Secretary

U.S. Department of Education

400 Maryland Ave, SW Room 7C106
Washington, DC 20202

Phone: (202) 453-1554

E-mail: Patrick.Rooney@ed.gov

All items submitted to the Department must contain the assigned Department of Education Grant
Number, found on page one of this document.

CONSORTIUM CONTACT INFORMATION

For this cooperative agreement, Joe Willhoft is the Program Representative for
Washington State (Office of Superintendent of Public Instruction). The Program
Representative’s contact information is:

Office of Superintendent of Public Instruction

PO Box 47200

600 Washington Street SE
Olympia, WA 98504-7200
Phone: (253) 381-1954

Fax: (360) 725-0424

E-mail: joe.willhoft@k12.wa.us




ARTICLE VI
FAILURE TO ADDRESS OBJECTIVES

Failure to comply with the content of this agreement may result in the Secretary imposing special
conditions on the award pursuant to EDGAR §80.12 or taking other enforcement actions,
including partly suspending or terminating the award, pursuant to EDGAR §80.43.

Patrick Rooney, Joe Willhoft,

Program Officer Project Director

Office of Deputy Secretary SMARTER Balanced

U.S. Department of Education Assessment Consortium
Joseph C. Conaty, Ph.D. Alan Burke,

U.S. Department of Education Deputy Superintendent for

Teaching and Learning
Office of Superintendent of
Public Instruction



APPENDIX E: RTTA GRANT CONDITIONS
(attached for reference purposes)

. The Grantee may draw down no more than 50 percent of the grantee’s Year 1 budget
total until a final cooperative agreement has been negotiated and signed with the
Department of Education (ED), or until ED has provided written permission to draw
down a specific, interim amount of funds.

. All Race to the Top Assessment funds must be used in accordance with the Grantee’s
approved application and the requirements of section 14005 and 14006 of the American
Recovery and Reinvestment Act (ARRA), as authorized under P.L. 111-5, and applicable
regulations including 34 CFR Parts 75, 77, 80 (except section 80.30 (c)), 81, 82, 84, 85,
97, 98, and 99.

. The Grantee and its sub-recipients must comply with all of the assurances and
certifications that the Grantee submitted with its Application, including OMB Standard
Form 424B (Assurances for Non-Construction Programs), the certifications in ED Form
Certification regarding Lobbying, as well as all applicable operational and administrative
provisions in Title XV and XVI of ARRA.

. Pre-award costs, used in accordance with the Grantee’s approved application, and
incurred by the Grantee, beginning on September 2, 2010, are allowable under this grant.

. With respect to 34 CFR section 80.30(c) “Budget changes” provisions, the Grantee and
sub-recipients must obtain prior written approval from ED for transfers among direct cost
categories and among separately budgeted programs, projects, functions, or activities that
exceed $100,000 of the current total approved budget.

. The Grantee and its sub-recipients will conduct all procurement transactions for services
or goods with Race to the Top Assessment grant funds in a manner providing full and
open competition, consistent with the standards in 34 CFR section 80.36. This section
requires that Grantees use their own procurement procedures (which reflect State and
local laws and regulations) to select contractors, provided that those procedures meet
certain standards described in EDGAR.

. The Grantee will maintain and enforce applicable state procurement laws and procedures
regarding standards of conduct governing the performance of its employees, officers,
directors, trustees, and agents engaged in the selection, award, and administration of
contracts or agreements related to the Cooperative Agreement. The standards of conduct
must, at a minimum, be consistent with the requirements in 34 CFR section 75.525.

. The Grantee will not commingle Race to the Top Assessment Grant funds with other
funds under control of the Grantee, even if such other funds are used for similar purposes.
Similarly the Grantee will ensure that its sub-recipients adhere to this same standard. The
Grantee will ensure that all Grant and sub-recipient costs incurred using Grant funds are
necessary and reasonable. The burden of proof is upon the Grantee to establish that costs
are necessary and reasonable.



L.

Consistent with 34 CFR section 80.20, the Grantee and its sub-recipients are required to
establish procedures to minimize the time elapsing between the receipt of Federal funds

and their actual disbursement. When advances are made by letter-of-credit or electronic
transfer of funds methods, the Grantee must make drawdowns as close as possible to the
time of disbursement and also ensure that sub-recipients adhere to a similar standard.

Additionally, as required by 34 CFR section 80.20 and applicable OMB cost circular A-
87, grantees must keep adequate records of salaries and wages charged to the RTT grant.

The Grantee agrees to cooperate with and assist ED in performing any financial,
performance or compliance reviews or audits conducted of the Grant Project, as ED may
determine to be necessary, and to comply with all program reporting requirements
including participating in an electronic monitoring system if ED develops one during the
course of this grant.

Specifically, the Grantee will cooperate with ED by providing information that ED may

request relative to this program, including information on the steps that the Grantee is

taking to ensure accountability for the use of funds by all entities. Consistent with 34

CFR section 80.40, grant performance reports will contain, at a minimum, information on

the following:

1) A comparison of actual accomplishments to the objectives established for the period,;

2) The reasons for established objectives not being met; and

3) Additional pertinent information including, when appropriate, analysis and
explanation of cost overruns or high unit costs. Consistent with 34 CFR section
80.41, grant financial reports must be in the form and at the frequency that ED
prescribes for each fiscal year that the Grantee’s obligation to ED remains in effect.

Additionally, the Grantee agrees to cooperate with audits conducted by the General
Accountability Office (GAO), and will arrange for the non-federal audit as required by 34
CFR section 80.26. ‘

. These Federal funds may be used for construction or major renovation if it is detailed in

the Grantee’s approved grant application. Any laborers and mechanics employed by
contractors or subcontractors on minor remodeling (as defined in 34 CFR section 77.1)
projects over $2,000 assisted with these funds must be paid in accordance with prevailing
wage requirements in the Davis-Bacon Act. If the Grantee or a sub-recipient plans to use
grant funds for any of these types of projects, the Grantee must consult with ED and
ensure that any applicable ARRA-related construction conditions included in Attachment
T to this grant are implemented.

Consistent with 34 CFR section 80.40, the Grantee is responsible for managing the day-

to-day operations of grant and sub-recipient-supported tasks and activities. This includes:

1) The Grantee and its sub-recipients actively participating in all relevant convenings,
communities of practice, trainings, or other activities that are organized or sponsored
by the State or by ED;



2) The Grantee and its sub-recipients making work developed under the grant freely
available, including by posting to any website or other publication process and to any
technical standards specified by ED (and the Grantee for sub-recipients), in a timely
manner, unless otherwise protected by law or agreement as proprietary information;

3) Participating, as requested, in any research and evaluations of this grant conducted by
ED or its designees (or the Grantee for sub-recipients);

4) Responding to ED’s or its designee’s (or the Grantee for sub-recipients) requests for
information including on the status of the project, project implementation, lessons
learned, outcomes, and any problems anticipated or encountered;

5) Participating in meetings and telephone conferences with ED or its designees (or the
Grantee for sub-recipients) to discuss (a) progress of the project, (b) potential
dissemination of resulting work, (c) plans for subsequent years of the Race to the Top
Assessment grant period, and (d) other matters related to the Race to the Top
Assessment grant and associated plans;

6) The Grantee must provide timely and complete access to any and all data collected at
the State level to ED or its designated program monitors, technical assistance
providers, or researcher partners, and to GAQ, and the auditors conducting the audit
required by 34 CFR section 80.26.

7) Appointing a Grantee key contact person for this Race to the Top Assessment grant;

8) Complying with 34 CFR section 75.517 regarding acquiring ED prior approval
regarding changes in key grant personnel or their level of involvement; and

9) Maintaining frequent communication between ED and the Grantee and its sub-
recipients to facilitate cooperation under this grant.

. The Grantee must monitor its grant and sub-recipient-supported activities to assure

compliance with applicable Federal requirements and that the grant performance goals

are being achieved throughout the whole project period. This includes ensuring that:

1) Sub-recipient personnel the Grantee work together to determine appropriate timelines
for project updates and status reporting throughout the whole grant period;

2) Grantee and sub-recipient personnel negotiate in good faith to continue to achieve the
overall goals of the Race to the Top Assessment grant project.

As soon as possible, but no later than 180 days from the receipt of the grant, the Grantee
must submit a plan, protocols, and a schedule for sub-recipient monitoring, including
both programmatic and fiscal issues. As part of the plan, the Grantee must provide a
description of how it will distribute funding to its sub-recipients.

Condition for the supplemental award

This supplement is awarded to support the consortium and its participating States efforts
successfully transition to common standards and assessments. As soon as possible but no later
than January 7, 2011, or when the cooperative agreement is signed (if sooner), the consortium
will complete a plan that details transition strategies and activities recommended to the
Department of Education by the Peer Reviewers. These items include such activities as:

Developing gap analyses between current and new standards, curriculum analysis tools,
professional development related to the new standards and assessments including support

10



for educators to better understand the content of the new standards, state and local
assessment audits to determine what assessments will no longer be needed;

Enhancing technology to be used in the assessments systems, including assessment
delivery; and

Supporting educator understanding and use of assessment results, and other steps needed
to build the professional capacity to implement more rigorous common standards.

The final approved plan and budget will be incorporated into the cooperative agreement that is
signed by the consortium and the Department of Education.

APPENDIX F: RTTA PROGRAM REQUIREMENTS
(attached for reference purposes)

These requirements are from the RTTA NIA published in the Federal Register on April 9, 2010,
pages 18174-18175:

An eligible applicant awarded a grant under this category must—

L.

Evaluate the validity, reliability, and fairness of the summative assessment components
of the assessment system, and make available through formal mechanisms (e.g., peer-
reviewed journals) and informal mechanisms (e.g., newsletters), and in print and
electronically, the results of any evaluations it conducts;

Actively participate in any applicable technical assistance activities conducted or
facilitated by the Department or its designees, including periodic expert reviews,
collaboration with other consortia that receive funds under this program, and other
activities as determined by the Department;

Work with the Department to develop a strategy to make student-level data that result
from the assessment system available on an ongoing basis for research including for
prospective linking, validity, and program improvement studies;'

Ensure that the summative assessment components of the assessment system in both
mathematics and English language arts are fully implemented statewide by each State in
the consortium no later than the 2014-2015 school year;

Maximize the interoperability of assessments across technology platforms and the ability
for States to switch their assessments from one technology platform to another by—

(a) Developing all assessment items to an industry-recognized open-licensed
interoperability standard that is approved by the Department during the grant period,
without non-standard extensions or additions;? and

(b) Producing all student-level data in a manner consistent with an industry-recognized
open-licensed interoperability standard that is approved by the Department during the
grant period,

Unless otherwise protected by law or agreement as proprietary information, make any
assessment content (i.e., assessments and assessment items) developed with funds from

! Eligible applicants awarded a grant under this program must comply with the Family Educational Rights and
Prlvacy Act (FERPA) and 34 CFR Part 99, as well as State and local requirements regarding privacy.

% We encourage grantees under this competition to work during the grant period with the Department and the entities
that set interoperability standards to extend those standards in order to make them more functional for assessment
materials,

i1



10.

11.

this grant category freely available to States, technology platform providers, and others
that request it for purposes of administering assessments, provided they comply with
consortinm or State requirements for test or item security;

Use technology to the maximum extent appropriate to develop, administer, and score
assessments and report assessment results;

Use funds from this grant category only for the design, development, and evaluation of
the assessment system. An eligible applicant awarded a grant under this category may
not use funds for the administration of operational assessments;

Comply with the requirements of 34 CFR 75,129, which specifies that--

(a) The applicant (i.e., the State applying on behalf of the consortium, or the
consortium if established as a separate legal entity and applying on its own
behalf) is legally responsible for—

(i) The use of all grant funds;
(i) Ensuring that the project is carried out by the consortium in accordance with
Federal requirements; and
(iii)Ensuring that indirect cost funds are determined as required under 34 CFR
75.564(e); and
(b) Each member of the consortium is legally responsible to—
(i) Carry out the activities it agrees to perform; and
(ii) Use any grant funds it receives under the consortium’s Memoranda of
Understanding or other binding agreements in accordance with Federal
requirements that apply to the grant;
Obtain approval from the Department of any third-party organization or entity that is
responsible for managing funds received under this grant category; and
Identify any current assessment requirements in Title I of the ESEA that would need to
be waived in order for member States to fully implement the proposed assessment
system.

12



DALE AR ERQUIAGA , SOUTHERN NEVADA OFFICE
Superintendent of Public Instruction STATE OF NEVADA 9890 S. Maryland Parkway
: Las Viezax, Nevada 39153

(702) L836-5458
Fax: (FO2HE6-6450
JULIA TESKA SATELLITE OFFICE
Depuly Superiniendent for ADDRESSES/MAPS
Business and Support Services hiip:wnw.dosny.sor

DEPARTMENT OF EDUCATION
700 E. Fifth Street
Carson City, Nevada 89701-5096
(775) 637 - 9102 - Fax: (775) 687 - 9101
November 1, 2013
GUIDANCE MEMORANDUM #13-02

TO: All School District Supcrintendents

FROM: Dele A.R. Erquiaga O\P\&A?&& °-'</—

Superintendent of Public Instruction

SUBJECT:  Privacy and Opting Out of Certain Testing and Data Systems

This memorandum is provided pursuant to the authority provided in NRS 385.175(5), dirccting the
Superintendent of Public Instruction to enforce the observance of Title 34 of Nevada's statutes and all
other statutes and regulations governing public education.

Questions related to the Common Core State Standards (see Guidance Memorandum #13-01) now focus
on whether students can “opt out” of taking the Smarter Balanced assessments that will replace Criterion-
Referenced Tests in Nevada in 2014-15. Potentially related is whether individual student data can be
withheld from the State Longitudinal Data System (SLDS), also known as the Student Accountability
Information Network (SAIN).

Nevada Revised Statutes provide no “opt out” provisions for either testing or data systems. However,
recognizing the public interest in privacy, the Department of Education has made a careful examination of
the relevant statutes in an ¢ffort to accommodate parents and guardians. Unfortunately, federal and state
laws leave no room for me to establish such & procedure. U.S.C. Title 20, which sets the requirements for
a state plan related to serving children through public education, also establishes that academic
assessments “measure the achievement of all children,,.” [20 USC §63IKbXY3XC)] This law is
referenced in NRS 389.550, providing for the administration of state examinations — historically known
as the Criterion-Referenced Tests and now transitioning to the tests developed by the Smarter Balanced
Assessment Consortium. It is clear from both these statutes that students present during the
administration of the examinations may not “opt out” of taking the test.

Further, NRS 386.650 provides for the adoption a2nd maintenance of an automated system of
accountability information for Nevada (SLDS or SAIN). This statute refers to “a system of unique
identification for each pupil™ such that “individual pupils may be tracked over time” in order to carry out
the requirements set forth in the law. Again, no “opt out™ provisions are provided and the intent of the
law is clearly to include all students. It should also be noted, however, that the same statute sets forth
guidelines for protecting the privacy of student information.

Given the lack of any authority for the Superintendent of Public Instruction to create “opt out” provisions
for assessments or data collection, and given the explicit statements of “all children” and “each pupil” in
the relevant statutes, requests to remove students from these procedures and systems must be denied. A
copy of this guidance memorandum may be provided to parents or others making such a request and, if
the individual desires, both the request and this memorandum may be placed in the student’s school file.




The Most Dangerous Domestic Spying
Program is Common Core

5 months ago | Education, US | Posted by Joshua Cook

e September 2, 2013
997

Earlier this year, revelations about the Department of Justice spying on the Associated Press
were quickly followed by revelations that the NSA was collecting phone data on all Verizon, and
then all American cell phone, users. Edward Snowden’s whistleblowing drew yet more attention
to the 1ssue, and domestic surveillance programs have remained a top issue in people’s minds
ever since.

While Americans focus on institutions like the CIA and NSA, though, programs are being
implemented which would lead to a much more institutional way of tracking

citizens. Obamacare is one of these, but Common Core Standards — the federal educational
program — is the most eyebrow-raising.

Bill Gates was one of the leaders of Common Core, putting his personal money into its
development, implementation and promotion, so it’s unsurprising that much of this data mining
will occur via Microsoft’s Cloud system.

Even the Department of Education, though, admits that privacy is a concern, and that that some
of the data gathered may be “of a sensitive nature.” The information collected will be more than
sensitive; much of it will also be completely unrelated to education. Data collected will not only
include grades, test scores, name, date of birth and social security number, it will also include
parents’ political affiliations, individual or familial mental or psychological problems, beliefs,
religious practices and income.

In addition, all activities, as well as those deemed demeaning, self-incriminating or anti-social,
will be stored in students’ school records. In other words, not only will permanently stored data
reflect criminal activities, it will also reflect bullying or anything perceived as abnormal. The
mere fact that the White House notes the program can be used to “automatically demonstrate
proof of competency in a work setting” means such data is intended to affect students’ futures.

Perhaps even more alarming is the fact that data collection will also include critical appraisals of
individuals with whom students have close family relationships. The Common Core program
has been heavily scrutinized recently for the fact that its curriculum teaches young children to
use emotionally charged language to manipulate others and teaches students how to become
community organizers and experts of the U.N.’s agenda 21.




Combined with this form of data collection, it’s easy to envision truly disturbing untruths and
distortions making their way into the permanent record.

Like Common Core, states were bribed with grant money from the federal government to
implement data mining, and 47 states have now implemented some form of data mining from the
educational system. Only 9 have implemented the full Common Core data mining

program. Though there are restrictions which make storing data difficult on the federal level,
states can easily store the data and allow the federal government to access it at its own discretion.

The government won’t be the only organization with access to the information. School
administrators have full control over student files, and they can choose who to share information
with. Theoretically, the information could be sold, perhaps withholding identifying
information. In addition, schools can share records with any “school official” without parental
consent. The term “school official,” however, includes private companies which have contracts
with the school.

NSA data mining is troubling because it could lead to intensely negative outcomes, because it
opens up new avenues for control, and because it is fundamentally wrong, Common Core data
mining, tracking students with GPS devices however, is far, far scarier.

It gives the government the ability to completely control the futures of every student of public
education, and that will soon extend to private and home schools. It provides a way to intimidate
students — who already have a difficult time socially — into conforming to norms which are not
only social, but also political and cultural.

Read more: http://benswann.com/the-most-dangerous-domestic-spying-program-is-common-

core/#ixzz2ulLIRRpfc
Follow us: @BenSwann on Twitter




Mr. Eppolito,

The Department’s Director of Information Technology, Glenn Myer, has reviewed your request to
receive reports of data for each of your four children that is contained in the SLDS. He has estimated
that the cost will be approximately $10,194, which represents at least three solid weeks (120 hours) of
dedicated staff time (billed at $84.95/hour) to build, test and validate a new application that will be able
to display individual student data in a readable format. Payment of this fee must be made in full before
work can begin.

Please understand that the primary purpose of the Department of Education’s SLDS is to support
required state and federal reporting, funding of local education agencies, education accountability, and
public reporting. The system currently is not capable of responding to the type of individual student
data request you have presented. Thus, the extraordinary cost to create a system application that will
produce a readable report. Furthermore, data requests outside the scope of the SLDS’ current capability
must be prioritized and can only be accommodated when staff resources are available. This
prioritization will most likely result in your data request not being fulfilled for several months.

Please notify me if you would like to proceed with your request.

Judy P. Osgood

Public Information Officer
Nevada Department of Education
700 E. Fifth Street, Suite 100
Carson City, Nevada 83701
Office: (775) 687-9201

Cell: {775) 443-7156

josgood@doe.nv.gov
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‘ ’ r E HAVE GRAVE CONCERNS about the core standards for young children now
being written by the National Governors Association and the Council of Chief State
School Officers. The proposed standards conflict with compelling new research in
cognitive science, neuroscience, child development, and early childhood education about how
young children learn, what they need to learn, and how best to teach them in kindergarten and
the early grades.

We have no doubt that promoting language and mathematics is crucial to closing the
achievement gap. As written, however, the proposed standards raise the following concerns:

o Such standards will lead to long hours of instruction in literacy and math. Young children
learn best in active, hands-on ways and in the context of meaningful real-life experiences.
New research shows that didactic instruction of discrete reading and math skills has already
pushed play-based learning out of many kindergartens. But the current proposal goes well
beyond most existing state standards in requiring, for example, that every kindergartner be
able to —read with sufficient accuracy and fluency to support comprehension.”

s They will lead to inappropriate standardized testing. Current state standards for young
children have led to the heavy use of standardized tests in kindergarten and the lower grades,
despite their unreliability for assessing children under age eight. The proposed core standards
will intensify inappropriate testing in place of broader observational assessments that better
serve young children’s needs.

» Didactic instruction and testing will crowd out other important areas of learning. Young
children’s learning must go beyond literacy and math. They need to learn about families and
communities, to take on challenges, and to develop social, emotional, problem-solving, self-
regulation, and perspective-taking skills. Overuse of didactic instruction and testing cuts off
children’s initiative, curiosity, and imagination, limiting their later engagement in school and
the workplace, not to mention responsible citizenship. And it interferes with the growth of
healthy bodies and essential sensory and motor skills—all best developed through playful
and active hands-on learning.

» There is little evidence that such standards for young children lead to later success. While an
introduction to books in early childhood is vital, research on the links between the intensive
teaching of discrete reading skills in kindergarten and later success is inconclusive at best.
Many of the countries with top-performing high-school students do not begin formal
schooling until age six or seven. We must test these ideas more thoroughly before
establishing nationwide policies and practices.



We therefore call on the National Governors Association and the Council of Chief State
School Officers to withdraw the proposed standards for children in kindergarten through
grade three.

We further call for the creation of a consortium of early childhood researchers, developmental
psychologists, pediatricians, cognitive scientists, master teachers, and school leaders to develop
comprehensive guidelines for effective early care and teaching that recognize the right of
every child to a healthy start in life and a developmentally appropriate education.

Alejandro G. Abraham, Teacher, Music Institute of Chicago, Evanston, IL

G. Rollie Adams, President and CEQ, Strong National Museum of Play, Rochester, NY

Susan Matoba Adler, Associate Professor of Early Childhood Education, University of Hawaii West
Oahu, Pearl City, HI

June E. Aimen, Professor Emeritus of Child Development, Harold Washington College, Chicago, IL

Cynthia K. Aldinger, Executive Director, LifeWays North America, Norman, OK

Monica Alexandra, Kindergarten teacher, NYC Public Schools, Bronx, NY

Stephanie Allen-Adams, Adjunct Professor, Tarrant County College, Hurst, TX

Edith Adams Allison, Learning Disabilities Specialist, Amherst, MA

Joan Almon, Executive Director, Alliance for Childhood, College Park, MD

Loreta Andersen, Eatly Childhood Specialist, Staten Island School of Civic Leadership, PS 861,
Staten Island, NY

Defne Apul, Assistant Professor of Civil Engineering, University of Toledo, Toledo, OH

Ruth H. Aranow, Senior Academic Advisor, Krieger School of Arts & Sciences, Johns Hopkins
University, Baltimore, MD

Nina Araijo, author and Lecturer, Northeastern University, Boston, MA

Tara Archer, kindergarten teacher, St. William of York School, Baltimore, MD

Cara Armstrong, Curator of Education, Fallingwater, Mill Run, PA

William Arnold, Teacher, Newton Public Schools, Newton, MA

Anne Austin, Director, Early Learning Center, Baruch College, New York, NY

Ray Bacchetti, Vice President, Planning and Management, Emeritus, Stanford University, Palo Alto, CA

Barbara A. Backus, Early Childhood Educator, Pinellas Technical Education Center, Clearwater, FL

Patti Bailie, Preschool Director, Schlitz Audubon Nature Center, Milwaukee, W1

Nancy Balaban, Infant and Family Development and Early Intervention Program, Bank Street College of
Education, New York, NY

Janice Balaskas, Registered Nurse, Camphill Special School, Glenmoore, PA

Ann Barbour, Professor, Early Childhood Education, California State University, Los Angeles, CA

Elizabeth A. Baring, Creative arts therapist and sandplay practitioner, New York, NY

Pamela Barrett-Lasser, Teacher and parent, Central Park East 2 Elementary School, New York, NY

Dorothea Basile, Director, ARTime, Brooklyn, NY

Michelle Bauml, early chiidhood—grade 8 teacher and Instructor, University of Texas, Austin, TX

Lyda Beardsley, Director, Child Development Programs, College of Marin, Kentfield, CA

John J. Beck, 5" grade teacher, Sylvania School District, Tolede, OH

Wendy Bedrosian, College of Education, Health & Human Services, Kent State University, Kent, OH

Lou Ann Bell, Kindergarten Teacher, Alvarado, TX

Mary Bell, Assistant Professorial Lecturer, School of Education, Saint Xavier University, Chicago, IL

Sara Bennett, Founder, Stop Homework, Brooklyn, NY

Laura M. Bennett-Murphy, Associate Professor, Psychology, Westminster College, Salt Lake City, UT

Marilyn Benoit, M.D., Past President, American Academy of Child and Adolescent Psychiatry,
Washington, DC



Carol Bensen, School Psychologist, SLP Service, West Linn, OR

Karen Bensen, Clinical Assistant Professor, Graduate School of Social Work, University of Denver, CO

Karen D. Benson, Professor, California State University, Sacramento, CA

Eugene V. Beresin, M.D., Professor of Psychiatry, Harvard Medical School, Boston, MA

Marina U. Bers, Associate Professor, Tufts University, Medford, MA

Stephanie Biagetti, Assistant Professor, Sacramento State University, Sacramento, CA

Amy Binin, First Grade Teacher, PS 146, The Brooklyn New School, Brooklyn, NY

Wendy C, Blackwell, Director of Education, National Children's Museum, Washington, DC

Wil Blechman, M.D., President, Docs for Tots Florida; Past President, Kiwanis International, Miami, FL

Herb Bleich, early childhood teacher, Community School 133, New York, NY

Amy Blesi, board member, Winnetka Alliance for Early Childhood, Winnetka, IL

Paula Jorde Bloom, Professor of Early Childhood Education, National-Louis University, Wheeling, IL

Sally J. Botzler, Emeritus Professor of Education, Humboldt State University, Arcata, CA

Lauri Bounty, Studio Teacher, Lincoln Nursery School, Lincoln, MA

Lila Braine, Emeritus Professor of Cognitive Psychology, Barnard College, Columbia University,
New York, NY

Joanna Cemore Brigden, Associate Professor of Early Childhood Education, Missouri State University,
Springfield, MO

Michael Brody, M.D., Chair, Media Committee, American Academy of Child and Adolescent
Psychiatry, Washington, DC

Robin E. Brooks, Art educator, Lincoln School, Augusta, ME

Carol Broos, Music teacher, Sunset Ridge School District #29, Northfield, TL

Stuart L. Brown, M.D., Founder and President, National Institute for Play, Carmel Valley, CA

Sylvia Bulgar, Professor, Mathematics Education, Rider University, Lawrenceville, NJ

Blakely Bundy, Executive Director, Winnetka Alliance for Early Childhood, Winnetka, IL

Lucinda Burk, Preschool/K-3 Teacher, The Cambridge School of Weston, Weston, MA

Kathleen Burriss, Professor, Early Childhood, Middle Tennessee State University, Murfreesboro, TN

Marie Camillo, artist/educator, Fiddlehead Center for the Arts and Sciences, Gray, ME

Patricia Cantor, Professor, Early Childhood Education, Plymouth State University, Plymouth, NH

Wei Cao, Assistant Professor, University of Michigan, Flint, MI

Anthony Capobianco, Family Physician, Glen Cove, NY

Lorayne Carbon, Director, Early Childhood Center, Sarah Lawrence College, Bronxville, NY

Nancy Carlsson-Paige, Professor of Early Childhood Education, Lesley University, Cambridge, MA

Barbara Teas Carolan, early childhood education specialist, Merrick, NY

Catherine Carotta, Associate Director, Center for Childhood Deafness, Boys Town National Research
Hospital, Omaha, NE

Julie Ann Carroll, Founding President, Winnetka Alliance for Early Childhood, Winnetka, IL

Nicole Cavicchi, Kindergarten Teacher, Child Study and Development Center, University of New
Hampshire, Durham, NH

Ingrid Chalufour, Lead Developer, Foundations of Science Literacy, Education Development Center,
Newton, MA

Barbara C. Chauvin, Supervising Teacher, University of Maryland Baltimore County, Catonsville, MD

Miriam Chaves, Literacy Coach, NYC Board of Education, New York, NY

Saralea E. Chazan, Clinical Psychologist, New York University, New York, NY

J. Kent Chrisman, Professor, Early Childhood Education, Shippensburg University, Shippensburg, PA

Lois McFadyen Christensen, Professor, Department of Curriculum and Instruction, School of
Education, University of Alabaman, Birmingham, AL

Avery Cleary, Executive Director, Hooked on Nature, San Jose, CA

Sherry Cleary, Executive Director, NYC Early Childhood Professional Development Institute, City
University of New York, NY

Sydney Gurewitz Clemens, Early childhood consultant and author, San Francisco, CA



Laina Clugston, Parent Educator, Renewal Parenting, South Freeport, ME

Carol Cole, Executive Director, Sophia Project, Oakland, CA

Kathy Collins, literacy educator, consultant, and author, Durham, NH

Kristen Common, Teacher, Beaufort Elementary School, Beaufort, SC

Patricia M. Cooper, Assistant Professor of Literacy and Early Childhood Education, New York
University, New York, NY

Jayna Coppedge, Children’s Minister, First Baptist Church, Tahlequah, OK

Colleen Cordes, Executive Director, Psychologists for Social Responsibility, Washington, DC

Mary Cornish, Professor of Education, Early Childhood Studies Program, Plymouth State University,
Plymouth, NH

Donna Couchenour, Professor and early childhood teacher educator, Shippensburg University of
Pennsylvania, Shippensburg, PA

Milly Cowles, Dean, Principals’ Academy, Mobile, AL

JoAnne Craig-Ferraz, kindergarten teacher, Heron Elementary School, Sacramento, CA

Ellen F. Crain, M.D., Professor of Pediatrics, Albert Einstein College of Medicine, Bronx, NY

William Crain, Professor of Psychology, City College of New York, NY

Tlona Culshaw, early childhood educator (retired), Head Start and Parents as Teachers, Spirit Lake, 1A

Sara McCormick Davis, Associate Professor, University of Arkansas Fort Smith; President Elect,
National Association of Early Childhood Teacher Educators, Fort Smith, AR

Julie Diamond, author and Adjunct Professor, New York University and City College of New York, NY

Renee Dinnerstein, early childhood literacy consultant, Brooklyn, NY

Rick Dinkle, Director of Finance and Operations, Developmental Studies Center, Oakland, CA

Aviva Dorfman, Associate Professor of Early Childhood Education, University of Michigan, Flint, MI

Olivia Stokes Dreier, Karuna Center for Peacebuilding, Amherst, MA

Walter F. Drew, Executive Director, Institute for Self Active Education, Melbourne Beach, FL

Jan Drucker, Psychologist, Sarah Lawrence College, Bronxville, NY

Georgianna Duarte, Professor, University of Texas, Brownsvitle, TX

Barbara Dubitsky, Director, Mathematics Leadership Programs, Bank Street College, New York, NY

Eleanor Duckworth, Professor of Education, Harvard University, Cambridge, MA

Deborah Dumont, educational consultant, New York, NY

Brenda Duncan, Affiliate Professor of Early Childhood, Metropolitan State College, Denver, CO

David Dunston, Teacher, Chinle Public Schools, Chinle, AZ

Sean Durham, Director, Early Learning Center for Research and Practice, University of Tennessee,
Knoxville, TN

Mary Duru, teacher mentor (retired), District of Columbia Public Schools, Washington, DC

M. Ann Easterbrooks, Professor, Applied Developmental Science, Tufts University, Medford, MA

Carolyn Pope Edwards, Willa Cather Professor of Psychology and Child, Youth, and Family Studies,
University of Nebraska, Lincoln, NE

Abigail Ehrlich, Director of Parks Programming, Battery Park City Parks Conservancy, New York, NY

Renae Ekstrand, Instructor, Early Childhood Education, South Dakota State University, Brookings, SD

David Elkind, Professor Emeritus of Child Development, Tufts University, Medford, MA

Christine Ellington-Rowe, Early Childhood Consultant, QualityStarsNY Initiative, Buffalo, NY

Beth Ellor, Early childhood educator and literacy coach, Brooklyn, NY

Mary Elverhoy, Teacher, In-Home Preschool, Portland, OR

Brenda S. Engel, Associate Professor (retired), Lesley University, Cambridge, MA

Margot Entwisle, kindergarten teacher, The Bay School, Blue Hill, ME

Valeria Erdoisi, Executive Director, The King’s Daughters Day School, Plainfield, NY

Julie Fair, Earty Childhood Educator, Playful Hearts Home Preschool, Fort Collins, CO

Beverly Falk, Professor, School of Education, City College of New York, NY

Lori Fallon, Associate Professor, Early Childhood Education, Erie Community College, Buffalo, NY

Stephanie Feeney, Professor Emerita of Education, University of Hawaii; Chair of the Advocacy



Committee, National Association of Early Childhood Teacher Educators, Honolulu, HI

Suzy Ferree, National Lecture Staff, Gesell Institute of Human Development, New Haven, CT

Magali Figueroa-Sanchez, Exccutive Director, Children’s Center, Hostos Community College,
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Nancy Fincke, Director, Lincoln Nursery School, Lincoln, MA
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Donna Fondacaro, Assistant Professor, Rowan University, Glassboro, NJ
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Cheryl French, Coordinator, Child Development Institute, Sarah Lawrence College, Bronxville, NY
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Kimberly M. Fuda, Teacher, Niskayuna Central Schools, Niskayuna, NY
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Hilda Galban, Adjunct Professor, Bilingual/ESL Teacher Leadership Academy, Bank Street College of
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Claire B. Gallagher, Professor, School of Education, Georgian Court University, Lakewood, NJ

Lella Gandini, Visiting Scholar and U.S. Liaison for the Dissemination of the Reggio Emilia Approach,
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Howard Gardner, Hobbs Professor of Cognition and Education, Harvard Graduate School of
Education, Cambridge, MA

Ayla Gavins, Principal, Mission Hill School, Roxbury, MA

Suzanne Gellens, Executive Director, Florida Association for the Education of Young Children,
Tampa, FL

Cynthia J. Gentry, Founding Director, Atlanta Taskforce on Play, Atlanta, GA

Douglas Gerwin, Co-Director, Research Institute for Waldorf Education, Wilton, NH
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Eric Gidseg, kindergarten teacher, Arlington Central School District, New Paltz, NY

Judy Gififord, Director, Child and Family Study Center, University of Wisconsin-Stout, Menomonie, WI

Margaret Gillespie, Kindergarten Teacher, Sacramento City Unified School District, Sacramento, CA

Richard Goldstein, Elementary school principal (retired), NYC Public Schools, Brooklyn, NY
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Science, University of Delaware, Newark, DE

Elizabeth N. Goodenough, Lecturer in Literature, University of Michigan, Ann Arbor, MI

Shelley Grant, literacy coach, PS 51, New York, NY

Tina D. Green, Teacher, Ona Elementary School, Ona, WV

Betsy Grob, Graduate Faculty, Bank Street College of Education, New York, NY

Rachel Grob, Director, Child Development Institute, Sarah Lawrence College, Bronxville, NY

Nancy Gropper, Co-Chair, Department of General Teacher Education, Bank Street College of
Education, New York, NY

Marcy Guddemi, Executive Director, Gesell Institute of Human Development, New Haven, CT

Lisa Guisbond, Policy Analyst, National Center for Fair and Open Testing, Boston, MA

Robert W. Gunn, Fellow, American Association of Pastoral Counselors, Rockville Centre, NY



Joan Gussow, Professor Emerita of Nutrition and Education, Teachers College, Columbia University,
New York, NY

Winifred M. Hagan, Early Care and Education Consultant, CAYL Institute, Cambridge, MA

Virginia Hahn, Paraprofessional, Department of Education, New York, NY

Ellen Hall, Executive Director, Boulder Journey School, Boulder, CO

Julie Hallenbeck, Kindergarten Teacher, Niskayuna Central School District, Niskayuna, NY

Tiffany Hamlett, Instructor, Tarrant County College, Hurst, TX

Darell Hammond, CEO and co-founder, KaBOOM], Washington, DC

Carole Hanlein, Remedial Teacher, Moving Forward Remedial Therapy, Westby, W1

Susanna Hapgood, Assistant Professor, University of Toledo, Toledo, OH

Jane M. Healy, educational psychologist and author, Vail, CO

Mary Hebron, Associate Director, Art of Teaching Graduate Program, Sarah Lawrence College,
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Noreen Heffner, Principal, Baltimore Archdiocese, Baltimore, MD

Liv Helmericks, Artist/Designer/Community Organizer, Raintree Community School, Fort Collins, CO
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Patricia M. Hess, Assistant Professor, Early Childhood Education, Rowan University, Glassboro, NJ

Kathy Hirsh-Pasek, Stanley and Debra Lefkowitz Professor of Psychology, Temple University,
Philadelphia, PA
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Carollee Howes, Professor, University of California, Los Angeles, CA
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Jeanne Marie Torio, Assistant Professor, Early Childhood Education, University of Hawaii,
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Alan H. Jones, Publisher, Caddo Gap Press, San Francisco, CA



C. Morrell Jones, Professor of Education, University of Arkansas at Monticello, Monticello, AR

Linda Davis Jones, Interim Superintendent (retired), San Francisco Unified School District, San
Francisco, CA
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Constance Kamii, Professor, University of Alabama at Birmingham, AL

Diane Kaneshiro, Kindergarten Teacher, Christian Heritage Academy, Northfield, IL
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Sally C. Keller, Teacher, Noah’s Ark Preschool, Hastings, MI
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Merrie B. King, Montessori Program Director and Associate Professor of Education, Belmont
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Monitoring System, Fort Worth, TX
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Brooklyn, NY
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Janet Lubetkin, Teacher, Lincoln Elementary School, Highland Park, IL
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Susan Lyon, President, Susan Lyon Education Foundation, Mills College, Oakland, CA
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Ben Mardell, Associate Professor, Lesley University and researcher, Project Zero, Harvard Graduate
School of Education, Cambridge, MA

David Marshak, Professor Emeritus, Seattle University, Bellingham, WA
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Pauline Mazzella, kindergarten teacher, Decatur, AL
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Bowling Green, OH

Mary Mindess, Professor, Early Childhood Education, Lesley University, Cambridge, MA

Nancy Salomoen Miranda, Teacher, PS 146, Brooklyn New School, Brooklyn, NY
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Beth Montrello, Educator, Niskayuna School District, Rexford, NY
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Ann M. Bingham Newman, Professor, Early Childhood Education, California State University, Los
Angeles, CA

John Nimmo, Executive Director, Child Study and Development Center, University of New Hampshire,
Durham, NH

Nel Noddings, Lee Jacks Professor Education Emerita, Stanford University, Stanford, CA

Pedro A. Noguera, Peter L. Agnew Professor of Education and Executive Director, Metropolitan Center
for Urban Education, New York University, New York, NY

Susan Ochshorn, Education Policy Consultant, New York, NY

Billie Ognenoff, Director, Early Childhood Center, Heart n’ Home, Milwaukee, WI

Susan Ohanian, Fellow, Education Policy Studies Laboratory, Arizona State University, Charlotte, VT



Sharna Olfman, Professor of Clinical and Developmental Psychology, Point Park University,
Pittsburgh, PA

Linda Olivenbaum, Director, California Early Childhood Mentor Program, San Francisco, CA

Margaret Terry Orr, faculty member, Bank Street College of Education, New York, NY

Sandy Osborne, Site Director, infant, toddler, and preschool program, San Francisco Unified School
District, San Francisco, CA

David Osher, Vice President, Education, Human Development, Workforce, American Institutes for
Research, Washington, DC

Vivian Gussin Paley, author and teacher emerita, University of Chicago Laboratory Schools, Chicago, IL

Zully Col6n Papa, Director, Early Childhood Program, The Children’s Learning Center at Hunter
College, New York, NY

Parvin Parsai, Director, Sylvania Children’s Center, Toledo, OH

Michael M, Patte, Associate Professor of Education, Bloomsburg University, Bloomsburg, PA

Kim John Payne, director, Center for Social Sustainability, Antioch University, Northampton, MA

Mary Clay Pearson, Licensed Elementary Education Teacher (retired), University City, MO

Laura Peartree, Kindergarten Teacher, St. Pius X School, Loudonville, NY

Marisol A. Peiia, Kindergarten Teacher, NYC Department of Education, Brooklyn, NY

Jane P. Perry, Research Coordinator and Teacher, Harold E. Jones Child Study Center, University of
California, Berkeley, CA

Rae Pica, educational consultant, Moving and Learning, Center Barnstead, NH

Ruth Piker, Assistant Professor, California State University, Long Beach, CA

Rosemary Pinto, Pre-K Instructional Coordinator, NYC Department of Education, Staten Island, NY

Stacey Pistorova, Early Childhood Consultant, State Support Team, Kenton, OH

Barbara B. Plochman, Consultant, Winnetka Public School Nursery, Wilmette, IL

Helene Pniewski, M.D., Developmental Pediatrician and Child Psychiatrist, Family Service Association,
Providence, RI

Nancy Jewel Poer, early childhood educator and parenting consuitant, Placerville, CA

Ruth Preseott, Professional Development Director, Chicago Metro Association for the Education of
Young Children, Chicago, IL

Margaret B. Puckett, Professor of Child Development and Early Childhood Education (retired), Texas
Wesleyan University, Fort Worth, TX

Marey Quinn, teacher, Troy City School District, Troy, NY

‘Wende Ractliffe, President, Woodshouse Foundation, New York, NY

Tim Rambo, mental health counselor, Charlottesville, VA

Baji Rankin, Executive Director, New Mexico Association for the Education of Young Children,
Albuquerque, NM

Matthew Ray, 5th Grade Teacher, New York City Department of Education, Queens, NY

Mollie Reed, Child Development Specialist and Mental Health Consultant, Virginia Frank Child
Development Center, Chicago, IL

Halcyon Reese-Learned, Nature-based playscape designer, Nature Playscapes, Houston, TX

Fretta Reitzes, Director, Geldman Center for Youth and Family, 92nd Street Y, New York, NY

Vanessa Reynolds, Early Childhood Teacher, Brooklyn Friends School, Brooklyn, NY

Rena Rice, Graduate School Faculty, Bank Street College of Education, New York, NY

Mary 5. Rivkin, Associate Professor, University of Maryland, Baltimore County, Baltimore, MD

Jon Rizzo, Co-Teacher, River Canyon School, Grand Junction, CO

Joe Robertson, Director of Parent/Child Programs, Free to Be Under Three, New York, NY

Mary Roscoe, Coordinator, Children in Nature Collaborative, Mountain View, CA

Ann Rosen, Teacher, Brooklyn New School, Brooklyn, NY

Bonni Rosen, Kindergarten teacher, PS 1, Brooklyn, NY

Alvin Rosenfeld, M.D., Child Psychiatrist; Lecturer, Harvard Medical School, Boston, MA

Mary Rothschild, Executive Director, Healthy Media Choices, Brattleboro, VT



Kathleen Kristin Ruen, Graduate Faculty, Art of Teaching Program, Sarah Lawrence College,
Bronxville, NY

Eliza Russell, Director of Education, National Wildlife Federation, Reston, VA

Susan Riemer Sacks, Professor of Psychology, Barnard College, Columbia University, New York, NY

Elizabeth Sawyer, kindergarten teacher, PS 321, Brooklyn, NY

Stephen Schacherer, Assistant Principal, Carleton Washburne Middle School, Winnetka, IL

Eric Schaps, President, Developmental Studies Center, Oakland, CA

Gil Schmerler, Director, Leadership for Educational Change Program, Bank Street College of Education,
New York, NY

Lucy Schneider, Teacher, Rudolf Steiner School, New York, NY

Sharon Schneider, Adjunct Professor, Hofstra University, and National Chair for Afterschool Play,
American Association for the Child’s Right to Play, Franklin Square, NY

Ilena Schreiber, Special Education Teacher, PS 186, Oakland Gardens, NY

Brigitte H. Schubert, Preschool Teacher and Owner, Little Gnome Nursery, Hillsborough, NC

Jenmifer Schugam, Clinician Social Worker, Main Street Mobile Treatment Associates, Baltimore, MD

Beverly Schumer, Dean of Education and Human Service, Baker College of Flint, Flint, MI

Barbara Schwariz, Associate Clinical Professor, Steinhardt School of Culture, Education & Human
Development, New York University, New York, NY

Stephanie Scroggins, Associate Professor of Child Development, Tarrant County College, Hurst, TX

Patricia Scully, Associate Professor of Early Childhood Education, University of Maryland, Baltimore
County, Baltimore, MD

Laura Sedlock, Educational Director, Beginnings Nursery School, New York, NY

Pamela Seigle, Executive Director, Courage and Renewal Northeast and founder, Open Circle Social
Competency Program, Wellesley, MA

Carole Seligman, 3rd grade teacher, Sunshine Gardens Elementary School, South San Francisco, CA

Sheila Shearer, primary teacher (retired), Macomb, IL

Ann B. Sheehan, Kindergarten Teacher, St. Patrick School and Education Center, Lowell, MA

Sara Shifrin, Teacher and Librarian, Gould Academy, Bethel, ME

Dorothy G. Singer, Senior Research Scientist, Department of Psychology, Yale University, New Haven,
CT

Jerome L. Singer, Professor Emeritus of Psychology, Yale University, New Haven, CT

Amy M. Smith, Center for Research in Educational Policy, University of Memphis, Memphis, TN

Kathryn Snow, Department of Economics, University of Virginia, Charlottesville, VA

Sara E. Soll, Director of Preschool Admissions, Brooklyn Friends School, Brooklyn, NY

Anne Spencer, Retired educator, Belleville Public Schools, Belleville, WI

Joanne Spitaliere, Counseling Psychologist, Wading River, NY

Judith Steilberg, Director, Early Childhood Education Program, Family & Children's Place,
Louisville, KY

Stephanie Stephens, Early Childhood Teacher, Child Study Center, East Tennessee State University,
Johnson City, TN

Suzanne Stevens, Preschool Head Teacher, Brooklyn Friends School, Brooklyn, NY

Mary Stone, President, Missouri Association for the Education of Young Children, Springfield, MO

Liza Sullivan, Board Membet/Educator, Winnetka Alliance for Early Childhood, Wilmette, IL

Suzanrne Sumi, Teacher, Sandhurst Coop Preschool and North Seattle Community College, Seattle, WA

Cynthia C. Sunal, Professor, Early Childhood Education, University of Alabama, Tuscaloosa, AL

Dennis W. Sunal, Professor, Science Education, University of Alabama, Tuscaloosa, AL

John Surr, Advocate for Young Children, CEASE, Bethesda, MD

Elizabeth Sustick, R.N. , Vice Chair, Hartsbrook School Board, Northampton MA

Michael Sustick, Lead teacher, Weekday Nursery School, Newton, MA

Candyce Sweda, Curriculum Coordinator, Detroit Community Schools, Detroit, MI

Maurice Sykes, Executive Director, Early Childhood Leadership Institute, University of the District of



Columbia, Washington, DC

Steve Talbott, Senior Researcher, The Nature Institute, Ghent, NY

Patricia Tanzosh, Teacher, New Voices School of Academic & Creative Arts, Brooklyn, NY

Kate Temple, educator and consultant, Artistspace and PS 140, New York, NY

Alan Thewless, Teacher, Camphill Soltane, Glenmoore, PA

Josh Thompson, Assistant Professor, Early Childhood Education, Texas A&M University-Commerce,
Midlothian, TX

Molly Thompson, Director, Early Childhood Programs, Breakwater School, Portland, ME

Julia Torquati, Associate Professor, University of Nebraska, Lincoln, NE

Sonya Tracy, Preschool Teacher, Story Time School, Hollis, ME

Lisa Tretout, Developmental Play Therapist, Boulder Learning Co-op, Boulder, CO

Diana B. Turk, Associate Professor, Steinhardt School of Culture, Education, and Human Development,
New York University, New York, NY

Arlene Uss, Director, Center for Early Care and Education, Bank Street College, New York, NY

Eric Utne, Founder, Utne Reader, and Senior Fellow, Center for Spirituality and Healing, University of
Minnesota, Minneapolis, MN

Lynda Venhuizen, Instructor, Early Childhood Education, South Dakota State University,
Brookings, SD

Beth Vertucci, Special/General Education Teacher, Brooklyn New School, Brooklyn, NY

Martha Graham Viator, Assistant Professor of Education, Rowan University, Glassboro, NJ

Rosario Villasana-Ruiz, Faculty, City College of San Francisco, CA

Merrilee Waldron, early childhood consultant, Inspired by Children, Deerfield, IL

Jitinder Walia, Executive Director, Early Childhood Center, Bronx Community College, Bronx, NY

Michelle Walsh, Teacher, Tarrant County College Child Development Lab School, Hurst, TX

John Ward, consultant, Many Minds Breakthrough Facilitation, Larede, TX

Marilyn Watson, education researcher (retired), Developmental Studies Center, Vacaville, CA

Abby Weber, kindergarten teacher, Glencliff Elementary School, Rexford, NY

Karen Weiss, Faculty, Bank Street College of Education, New York, NY

Naomi A. Weiss, Instructor/Advisor, Bank Street Graduate School, New York, NY

William Weisz, industrial designer, South Orange, NJ

Macy Welsh, Director, National Lekotek Center, Chicago, IL

Gila Wertentheil, Special Education Teacher, Elysian Charter School, Hoboken, NJ

Donald Wertlieb, Professor, Eliot-Pearson Department of Child Development, Tufts University,
Medford, MA

Susan White, Preschool Teacher, Banner Preschool, Wilmette, 1L

Sara Wilford, Director, Art of Teaching Graduate Program, Sarah Lawrence College, Bronxville, NY

Linda G. Williams, Assistant Professor, Eastern Michigan University, Ypsilanti, MI

Glen Williamson, clinical social worker, New York, NY

Frank R. Wilson, M.D., neurologist (retired), Stanford University School of Medicine, Portland, OR

Ana 'V, Wincelowicz, Early Childhood Social Worker, PS 16, NYC Department of Education, Staten
Island, NY

Carolyn Wing, Teacher, Winnetka Public School Nursery, Winnetka, IL

Linda Winkelman, Director of Eatly Childhood Programs, YWCA Fort Worth & Tarrant County,
Fort Worth, TX

Marie Winn, writer, New York, NY

Lisa Witkowski, Director, Future Workforce Unit, Workforce Solutions for Tarrant County, Fort Worth,
X

Esther Wojcicki, Educator, Palo Alto Unified Schools, and Chairman of the Board of Creative
Commons, Hewlett Foundation, Palo Alto, CA

Mary N. Wonderlick, early childhood special education consultant, Chicago, IL

Chip Wood, author and educator, Courage and Renewal Northeast, Wellesley, MA



George Wood, Principal, Federal Hocking Middle & High School, Amesville, OH

Naney Workman, Child/School Psychologist, Kings County Hospital Center, Brooklyn, NY

Karen Worth, Instructor, Wheelock College, Boston, MA

Martha D. Yorke, Professor and Early Childhood Department Chair, Erie Community Coliege,
Buffalo, NY

Christine D. Zelehoski, ¢carly childhood teacher (retired), Lee, MA

Note: Signers’ affiliations are listed for identification purposes only and do not signify the
organizafions’ endorsement of this siatement. This is a partial listing; additional names will be added
soon. For more information about this statement and the Alliance, contact Executive Director Joan
Almon (joan.almon@verizon.net) or Senior Researcher Edward Miller (ed@allianceforchildhood.org).




Please share the following links with the committee.

http://freepatriot.org/2013/11/11/data-breach-stirs-common-core-rebellion/

http://luetkemeyer.house.gov/uploadedfiles/commoncore.duncan.final.pdf

http://www.gpo.gov/fdsys/pkg/FR-2011-12-02/pdf/2011-30683.pdf

Thank you,
John Eppolito


http://freepatriot.org/2013/11/11/data-breach-stirs-common-core-rebellion/
http://luetkemeyer.house.gov/uploadedfiles/commoncore.duncan.final.pdf
http://www.gpo.gov/fdsys/pkg/FR-2011-12-02/pdf/2011-30683.pdf



