ACT, INC: COMPANY OVERVIEW

AMERICA’S PREMIER EDUCATION RESOURCE

ACT’s achievements and innovations in the field of assessment have consistently set the
standard for the testing profession

Today, 22 state education leaders have selected ACT as their state-wide standard assessment;
and in its history, ACT has delivered individual assessment programs across 35 states. The
results of ACT’s approach are unequivocal. Here are two examples:

« In Colorado, the percentage of students who were deemed college and career ready by
meeting benchmarks in all subject areas has increased by five percentage points since
2002, when Colorado made ACT its statewide assessment.

« lllinois saw the same trend, but with a four percentage point increase since 2001.

We house the only longitudinal data set of nationwide student performance data and we
continue to leverage this data to present key findings to all education leaders.

Additionally, ACT played a central role in providing research and evidence to support the
development of the national Common Core State Standards (CCSS). Due largely to their
extensive knowledge of the content domains of interest, ACT content experts were recruited as
members of the writing teams for the CCSS in ELA and Mathematics. Because ACT was
involved in the development of the CCSS from the initial stages to the final versions, ACT staff
have a deep conceptual understanding of the CCSS, and have developed our assessments to
retain a 100% compliance with CCSS requirements.

Colleges and universities nationwide use The ACT as a tool to support admission,
scholarship awards, advising, and course placement. All students, along with their parents,
know that ACT programs will help them reach their educational and career goals. And
finally, educators and policymakers across the country understand the return on investment
by using an assessment plan, like ACT’s College and Career Readiness System, that can
provide multiple uses.

Our programs and services—for educational assessment, workforce development, career
planning, professional certification and licensure, data management, and research—are
mainstays of the American educational landscape.

For more than 50 years, ACT, Inc. has provided educational assessment, research, information,
and program management services with one guiding purpose: helping people achieve education
and workplace success.
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ACT’s College and Career Readiness

At a Glance

MEASURING STUDENT PROGRESS TOWARD READINESS

EXPLORE
8th and 9th grade

PLAN

10th grade
curriculum-based
educational and career
planning program

curriculum-based
educational and career
planning program

Measuring Student Progress Toward Readiness

EXPLORE®

Designed to help 8th and 9th graders explore a broad range
of options for their future, EXPLORE is a curriculum-based
educational and career planning program that measures
achievement in English, math, reading, and science. As an
early indicator of college readiness, EXPLORE gives
educators the means to structure high school planning and
career exploration for students and parents.

PLAN®

PLAN helps 10th graders build a solid foundation for future
academic and career success. PLAN is a curriculum-based
educational and career planning program that measures
achievement in English, math, reading, and science. PLAN
is designed to help 10th graders build rigorous high school
course plans and identify areas of academic need so they
can stay on track for college and work success.

The ACT®

The ACT is designed to assess 11th and 12th graders’
general learning outcomes. The ACT is a curriculum-based
educational and career planning tool that assesses mastery
of state and college readiness standards. Accepted by all
four-year colleges and universities, it is the college entrance
test most preferred nationwide.

ENGAGE™

Suitable for middle and high school students and educators,
ENGAGE is an ACT assessment that measures behaviors
that affect academic success. ENGAGE captures students’
perceptions of themselves, their families’ commitment to
education, school-related factors, and important
biographical information.

The ACT

11th and 12th grade
curriculum-based
assessment for
learning outcomes

ACT’s College and Career Readiness System provides
a longitudinal approach to educational and career
planning through student assessment, curriculum
support, and school improvement. Our research-
based solutions help schools, districts, and states
improve academic measurement, student readiness,
and instructional designs.

IMPROVING
COURSE RIGOR

ENGAGE

Middle and high school
assessment that
measures all factors
of academic success

QualityCore
Research-driven

solutions for
strengthening
curriculum

Improving Course Rigor

QualityCore®

Compatible with all high school core subjects, QualityCore is
a research-driven solution used to raise the quality and
intensity of high school core courses. QualityCore supports
your current curriculum through rigorous ACT Course
Standards, instructional resources, a formative item pool,
end-of-course assessments, progress monitoring, and
professional development.

Supporting Solutions

Core Practice Audit

The Core Practice Audit is an objective evaluation of your
district’s current core practices, those practices most
connected to teaching and learning, and it provides a
blueprint for future school improvement strategies. The Core
Practice Audit can help district leaders validate their current
initiatives or realign their efforts to get all students college
and career ready.

CoreWork® Diagnostics

CoreWork Diagnostics is a research-based school
improvement program designed to help district, school, and
core content leaders prioritize their initiatives and create
concrete strategies to increase student learning. The online
program brings together more than 10 years of research on
higher-performing schools and provides leaders with
actionable steps and a map for systemwide improvement.

ACT



ACT’s College Readiness Standards™

Our solutions are aligned with the ACT Career Readiness
Standards, detailed, research-based descriptions of the
skills and knowledge associated with what students are
likely to know and to be able to do as they progress through
school. The standards were developed in response to the
need for better information about student achievement

and to answer the often-asked question: What do scores
really mean?

www.act.org/standard

EXPLORE PLAN The ACT
8th and 9th Grade 10th Grade 11thand 12th Grade
1-25 1-32 1-36

English Test Content and Number of ltems

Punctuation 6 7 10
Grammar and Usage 8 9 12
Sentence Structure 1 14 18
Strategy 5 6 12
Organization 5 7 11
Style 5 7 12
Total 40 50 75
30 minutes 30 minutes 45 minutes

Mathematics Test Content and Number of ltems

Pre-Algebra 10 14 14
Elementary Algebra 9 8 10
Intermediate Algebra — — 9
Geometry 7 — —
Coordinate Geometry — 9
Plane Geometry — 11 14
Statistics/Probability 4 — —
Trigonometry — — 4
Total 30 40 60
30 minutes 40 minutes 60 minutes
Reading Test Content and Number of ltems
Prose Fiction 10 8 10
Humanities 10 9 10
Social Sciences 10 8 10
Natural Sciences — — 10
Total 30 25 40
30 minutes 20 minutes 35 minutes
Science Test Content and Number of ltems
Data Representation 12 10 15
Research Summaries 10 14 18
Conflicting Viewpoints 6 6 7
Total 28 30 40

30 minutes 25 minutes 35 minutes

Optional Writing Test (the ACT only)—30 minutes

© 2011 by ACT, Inc. All rights reserved.
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ACT’s College Readiness Benchmarks

While the College Readiness Standards describe the skills
students likely have, ACT’s College Readiness Benchmarks
empirically establish college readiness as measured by
performance on EXPLORE, PLAN, or the ACT. Benchmarks
are the minimum English, math, reading, and science
assessment scores required for students to have a 50%
chance of obtaining a B or higher or about a 75% chance of
obtaining a C or higher in the corresponding credit-bearing

college course.

www.act.org/research/policymakers/pdf/benchmarks.pdf

Regional Contacts

ACT National Office
500 ACT Drive

lowa City, lowa 52243-0168

319/337-1000

West Region
(AK, AZ, CA, HI, ID, NV. OR, WA)
Sacramento, CA

916/631-9200
westreg@act.org

Mountain/Plains Region
(CO, KS, MT, ND, NE, SD, UT, WY)
Denver, CO

303/337-3273
denver@act.org

Southeast Region
(AL, DC, DE, FL, GA,

KY,. MD, MS, NC, SC, TN, VA)
Atlanta, GA
404/231-1952
atlanta@act.org
Tallahassee, FL

850/878-2729
tallahassee@act.org

Important Contacts

The ACT

800/553-6244
www.act.org

The ACT Student Website
www.actstudent.org

PLAN
877/789-2925
www.act.org/plan
EXPLORE

877/789-2925
www.act.org/explore

Midwest Region
(A, IL, IN; M, MIN, MO, OH, Wi, WV)

Chicago, IL
847/634-2560
midwest.region@act.org

Lansing, Mi
517/327-5919
midwest.region@act.org
Columbus, OH

614/470-9828
ohio@act.org

Southwest Region
(AR, LA, NM, OK, TX)

Austin, TX

512/320-1850
austin@act.org

Northeast Region
(CT MA, ME, NH, NJ, NY, PA, RI, VT)

Boston, MA

508/229-0111
boston@act.org

ENGAGE
800/553-6244, ext. 1893

QualityCore

866/764-0228
www.qualitycore.org

Core Practice Audit and
CoreWork Diagnostics

800/762-4645
http://nc4ea.org
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State Funded Partnerships in College and Career Readiness
2011 - 2012 *

"ACT

CoreWorlk ‘

CoreWork

EXPLORE 81 and 9* grade students

PLAN 10" grade students

ACT 11" and 12% grade students
QualityCore 9th -12th gr. EOC Instruction Program
WorkKeys 11th and 12th grade students

CoreWork Benchmarking Teaching and Learning



ACT Research and Policy

Staying on Target

The Importance of Monitoring Student Progress toward
College and Career Readiness

Research Brief March 2012

74%

Percentage of ACT-tested 2011 high
school graduates took a core curriculum
in high school (ACT 2011).

Among those taking coursework within a
given subject area, only

3%

of students are ready for college English
Composition,

7%

are ready for College Algebra,

4%

are ready for introductory college social
sciences courses, and

33%

are ready for college Biology
(ACT 2011).

ACT i

Educators, administrators, and policymakers are seeking effective
solutions to increase student achievement and reduce achievement
gaps as schools, districts, and states continue to work to demonstrate
accountability and school improvement. While about three-quarters

of high school graduates enroll in postsecondary education within two
years of graduation, slightly more than half of students entering four-
year institutions complete a degree, with an even lower completion rate
at two-year colleges (US Department of Education, National Center
for Education Statistics, 2008). An important factor contributing to
these outcomes is the inadequate preparation of students for college:
only 74 percent of ACT-tested 2011 high school graduates took a core
curriculum in high school (ACT, 2011). Even among those taking core
coursework within a given subject area, only 68 percent are ready for
college English Composition, 47 percent for College Algebra, 54 percent
for introductory college social sciences courses, and 33 percent for

Biology (ACT, 2011).

The problems are clear and very well documented. ACT research strongly
supports the need for an integrated, longitudinal data-driven system

to inform and encourage coherence in school, district, and state efforts

to prepare all high school graduates for college and career. Our high
schools must provide rigorous courses that are aligned with college and
career readiness standards, and more students must be prepared and

have the opportunity to take these core courses. All students must also
have systematic guidance and feedback about their progress, and get that
feedback early and often.

The following research uses three ACT solutions, EXPLORE®, PLAN®,
and the ACT® test, to provide a multidimensional framework focused on

the attainment of college and career readiness by students, as measured

by the ACT College Readiness Standards™. These College Readiness

www.act.org/research
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Research Brief

The most important findings show
the relevance and importance of
early monitoring of students. In
particular, the data support that early
monitoring:

is associated with increased
college and career readiness,

promotes taking more college-
preparatory courses in high
school,

promotes educational and
career planning, and

is associated with increased
college enroliment,
achievement, and persistence.

Standards were key contributors to the development of the Common

Core State Standards, and reflect what students know and are able to do

in grades 8 through 12. The content of EXPLORE and PLAN are aligned
with that of the ACT, and thus are aligned with the Common Core State
Standards. The assessment results, which are reported on a single score scale
across all programs, are designed to inform students, parents, and educators
about students’ academic strengths and weaknesses. This information is
provided initially in 8th grade with EXPLORE and continues throughout
high school (with PLAN in grade 10 and the ACT in grade 11 or 12),
while there is still time to intervene with students who are not on target to

be college and career ready.

EXPLORE, PLAN, and the ACT also help students plan for further
education and explore career options based on their own skills, interests,
and aspirations. The solutions give high schools and districts a way to
engage students in planning their own futures. When students are aware
of what they need to know and be able to do to succeed after high school,
they can use their own information to help make a smooth transition to

postsecondary education or training.

The following sections highlight the research-based benefits of the early monitoring
offered by EXPLORE and PLAN when used in addition to the ACT. Unless otherwise
noted, a group of students who took either all three assessments or just PLAN and
the ACT is being compared to students who took the ACT only. In the charts, these
groups are referred to respectively as “Early Monitoring” and “ACT only.”

Early monitoring is associated with increased college and career
readiness.

Students need to begin planning for college early, take rigorous courses,
and monitor their progress toward becoming college and career ready. The
ACT College Readiness Benchmark scores correspond to students’ chances
of success in college English Composition, College Algebra, social sciences,
and Biology. The EXPLORE and PLAN College Readiness Benchmark
scores are based on the ACT Benchmarks and students” expected growth
from one component to the next. The Benchmarks for EXPLORE and
PLAN provide direct indicators of students’ likely success in college by the
time they graduate from high school, assuming that they maintain their
current levels of academic work throughout high school. The Benchmarks
also allow students and schools to monitor students’ progress and
determine whether they are on target for being college and career ready by
the time they graduate.



Percentages of students meeting the ACT College Readiness
Benchmarks by program participation
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Research Brief

Students who are monitored early
before taking the ACT are more
likely to be college and career ready
than those not monitored early (i.e.,
who take the ACT only), regardless
of the high school they attend and
their level of prior achievement.’

The percentages of students
meeting the ACT English,
Mathematics, Reading, and Science
Benchmarks are 3 to 8 percentage
points higher for students who are
monitored early than for those who
are not.

Students who are monitored early
are more likely to meet three or all
four of the ACT College Readiness
Benchmarks than students who are
not monitored early, regardless of
gender or annual family income.’

Students from higher-income
families are more likely to meet three
or all four ACT College Readiness
Benchmarks. However, early
monitoring benefits all students,
regardless of gender or family
income.

Students of all racial/ethnic
backgrounds who are monitored
early are more likely to meet three
or all four of the ACT College
Readiness Benchmarks than similar
students who are not monitored
early, regardless of the high school
they attend and their level of prior
achievement.’

The percentages of students
meeting three or all four ACT
College Readiness Benchmarks are
3 to 15 percentage points higher for
students who are monitored early
than for those who are not.



Research Brief

Staying on Target: The Importance of Monitoring Student Progress toward

College and Career Readiness

Students who are monitored

early are more likely (by about

6 percentage points) to take a
college-preparatory core curriculum
in high school than those who are
not monitored early, regardless of
the high school they attend and their
high school GPA."

Across gender and family income
groups, the likelihood of taking a
core curriculum is consistently
higher for students who are
monitored early, compared to those
who are not.”

Students who are monitored early take more college-preparatory
courses in high school

Students who are monitored early are more likely than those who are not
monitored early to take the core curriculum® and thus are more likely to be
ready for college-level work, regardless of the high school they attend and
their level of prior achievement.!

Students benefit from taking upper-level high school courses and working
hard in them. As students take more upper-level courses in high school, the
increases in their proficiency are reflected in higher PLAN and ACT scores.

Percentages of students taking core curriculum by high school
GPA and program participation
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Average ACT Composite scores earned by gender and core

curriculum
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Research Brief

Students who take the core
curriculum in high school attain
significantly higher scores on the
ACT than those who do not.”

The average ACT Composite scores
of male and female students who
take the core curriculum are about
2.5 points higher than those of male
and female students who take less
than the core.

Students who take upper-level high
school courses in mathematics or
science attain significantly higher
scores on PLAN and the ACT than
those who do not.”

Average ACT Mathematics scores of
students taking mathematics courses
beyond Algebra Il are 1.5 10 5.6
points higher than those of students
taking only Algebra |, Geometry,

and Algebra Il, regardless of prior
achievement.

Average ACT Science scores

of students taking Biology and
Chemistry, or Biology, Chemistry,
and Physics, are 1.5 and 2.7 points
higher than those of students taking
only Biology, regardless of prior
achievement.”



Research Brief

Early monitoring promotes educational and career planning.
Students develop and crystallize their educational and career interests
during high school. EXPLORE, PLAN, and the ACT provide
individualized feedback to students about their interests, which encourages
them to choose educational majors and career paths that are consistent
with their interests and academic strengths.

Students who have interests that are consistent with their choice of college
major are more likely than other students to have higher college GPAs,
persist in college, persist in their major, and graduate from college (Allen
& Robbins, 2010; Leuwerke, Robbins, Sawyer, & Hovland, 2004; Tracey
& Robbins, 20006).

Students who are monitored early have somewhat higher college
aspirations than students who do not participate, regardless of the high

school they attend and their level of prior achievement.!

The odds of planning to complete at least a two-year college degree are

21 percentage points higher among students who are monitored early than
among those who are not monitored early. The difference in odds increases
to 25 percentage points with regard to planning to complete at least a four-

year degree.

Among students who are monitored early and indicate needs for
educational or career guidance in grade 8, fewer indicate needs for help in
grades 10 and 12.*

Early monitoring is associated with increased college enroliment,
and with educational achievement and persistence in college.

Students who participate in PLAN and the ACT are more likely to achieve
a B or higher grade in selected first-year college courses in college than

students who participate only in the ACT. #>¢



Research Brief

Decreases across PLAN and ACT of EXPLORE-tested students

indicating needs for help Of students needing help at grade 8,

between 40 to 50 percent fewer
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Students who are monitored early are more likely to enroll in college and
re-enroll in the same college their second year than students who are not
monitored early, regardless of the high school they attend, their level of
prior achievement, their gender, race/ethnicity, or family income level. ¢



Research Brief

Putting It All Together: Using EXPLORE, PLAN, and the ACT

The National Agenda

Forty-three US states have adopted the Common Core State Standards.
These standards are based on the principle that educational standards for
all students should be rooted in the goal of college and career readiness.
The development of the Common Core State Standards was guided by
ACT’s definition of college and career readiness: the acquisition of the
knowledge and skills a student needs to enroll and succeed in credit-
bearing, first-year courses at a postsecondary institution (two- or four-year
college, or trade or technical school) without the need for remediation.
This connection was illustrated in a recent publication in which ACT
provided a baseline summary of student college and career readiness on the

Common Core State Standards, based on students” performance on the

ACT (ACT, 2010).

As the Common Core State Standards are implemented, monitoring
student and school progress—i.e., growth—across grades toward

college and career readiness takes on greater importance for schools,
districts, and states. Schools and districts are still required to comply

with the requirements of the No Child Left Behind Act (NCLB) and

to demonstrate adequate yearly progress. The reauthorization of the
Elementary and Secondary Education Act also has major implications for
school accountability and assessment activities. With EXPLORE, PLAN,
and the ACT, schools, districts, and states can assess student achievement
in grades 8, 10, and 11 or 12 while monitoring student and school growth
toward college and career readiness. Together, EXPLORE, PLAN, and the
ACT can be used as the basis for state accountability systems (ACT, 2009).

Local Implementation

In recent years many schools, districts, and states have observed
encouraging improvements in the college and career readiness of their
students. However, there are still many students who are not ready for

college and career.

EXPLORE, PLAN, and the ACT provide extensive information to schools
and districts about the academic achievement and college and career
readiness of their students, as well as information about how well the
school or district as a whole is preparing its students for college and career.
This information, however, is of little value if it is not put into action.
ACT’s research supports the following actions for schools and districts

seeking to improve the college and career readiness of their students:



Use EXPLORE and PLAN results to intervene early with students who are not
on target for college and career readiness at graduation and/or do not plan to
complete some postsecondary education.

Recent ACT research (7he Forgotten Middle, 2008) emphasizes that
students’ academic achievement level at grade 8 is a critical indicator
of whether students are on target for college and career readiness

by the time they graduate from high school. Although high school
coursework and grades contribute to students” achievement, their
academic readiness for high school has the single most significant
impact on their degree of college and career readiness later on. The
College Readiness Benchmarks and College Readiness Standards

for EXPLORE allow schools, districts, and states to identify grade 8
students who are not on target for college and career readiness,
intervene with them early in high school, and increase the likelihood

that they will be ready by the time they graduate.

A user-friendly data management system for school districts, designed
to make student performance data readily available to teachers,
administrators, and parents (as described above), can be used to
monitor student progress as well as collect indicators of how well the
transition is being implemented at the local level. Such systems are
essential in ensuring that the formative years of the implementation of
the Common Core produce student-, classroom-, and school-level data
that educators can use to quickly diagnose implementation problems

and adjust appropriately.

Evaluate the rigor and content of high school courses in mathematics,
reading, and science. Align local curricular content, rigor, and learning
progressions with the ACT College Readiness Standards and the Common
Core State Standards.

When students have the opportunity to take rigorous core courses
and when their course achievement is reliably assessed, the prospects
of their being ready for college and career increase dramatically. The
benefits of rigorous coursework are reflected in student and school

score gains across EXPLORE, PLAN, and the ACT.

ACT research shows that high school courses can be made rigorous,
and that rigorous content can be effectively taught and learned.
Alignment of local curricula with the College Readiness Standards for
EXPLORE, PLAN, and the ACT will first identify the strengths and
weaknesses of current curricula. Revising the curriculum to increase

rigor and appropriate course content will position schools and districts

Research Brief




Research Brief

CoreWork® Diagnostics is a
research-based online service

for strengthening and sustaining
teaching and learning improvement
in a school system. Through this
service, educators have continuous
access to interactive data and tools
that help them connect student
performance to educational practice.
School systems can use CoreWork
Diagnostics to analyze student
performance data, study and
compare educator practices, and
inform school improvement planning.

QualityCore® provides instructional
resources and end-of-course
assessments for schools and
districts seeking to improve the
rigor of their high school courses
and increases the likelihood of
their students graduating college
and career ready. QualityCore also
includes a variety of professional
development resources and
workshops to help teachers expand
their skills and knowledge and
benefit from effective practices used
by other teachers.

for the transition to the Common Core State Standards and increase
the likelihood of students being ready for college and career by high
school graduation. Grade-by-grade curriculum guides should be
developed that clearly define learning progressions within and across
subjects, establish relationships between standards across grades and
courses, and illustrate desired performance standards for college and
career readiness in each subject and grade. Such frameworks should
provide in-depth descriptions of the Common Core State Standards
by including suggestions for how they can be taught and measured in
the classroom, by illustrating the performance of students who are on
target for college and career readiness, and by providing illustrative
rubrics that include the important components of the Common Core

for use by teachers in evaluating student work on a daily basis.

Maximize the uses and benefits of the information provided by EXPLORE,
PLAN, and the ACT to promote college and career readiness in schools and
districts.

EXPLORE, PLAN, and the ACT provide results that benefit schools
and districts at multiple levels. The results paint a comprehensive
picture for school and district staff of individual students’ educational
achievement, college and career readiness, educational and career plans,
career interests, and needs for help. Staff can integrate this information
to assist students early in high school to align their educational plans,
career goals, and high school coursework; to help students consider
pursuing some postsecondary education and identify ways to remove
or ameliorate barriers to obtaining that education; and to monitor and
intervene with students at risk of not being ready for college or career

by the time they graduate.

In aggregate, the assessment results show the effectiveness of the high
school curriculum for preparing students for their post—high school
experiences, the college-going plans of high school graduates, and
the overall readiness of students for college and career. They can also
be used to evaluate the success of school and/or district goals and

initiatives.

To assist schools, districts, and states in maximizing the use of their
assessment information, ACT is working to provide enhanced support
materials for teachers and leaders through CoreWork Diagnostics,

QualityCore, and workshops and training materials.



Research Brief

Future workshops and professional training programs will provide
enhanced information to EXPLORE, PLAN, and ACT users about
effective strategies for implementing and using test data to inform,
evaluate, and modify school practices to promote college and career

readiness.
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Staying on Target: The Importance of Monitoring Student Progress toward

College and Career Readiness
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Notes

! Data based on 2005, 2006, and 2007 ACT-tested high school graduates, some of whom also participated either in EXPLORE

in grade 8 and PLAN in grade 10, or only PLAN in grade 10 (N=3,517,355 from 25,141 high schools). Of these students,
approximately 41% took PLAN in 10th grade and 13% took both PLAN (10th grade) and EXPLORE (8th or 9th grade). College
enrollment and re-enrollment data were obtained from the National Student Clearinghouse for entering 2007 and 2008 college
students. Hierarchical models were estimated for predicting various outcomes from program participation and HS GPA, and
controlling for high school attended, high school average GPA, and proportion of students in the school who were tested with
either PLAN or both EXPLORE and PLAN.

? Four years of English and three years each of mathematics, social studies, and science, as recommended by A Nation At Risk,
1983.

? Data consisted of approximately 225,000 students from 6,000 high schools who took the ACT in 2005 or 2006 and who
also took EXPLORE in grade 8 and PLAN in grade 10. Hierarchical models were estimated for predicting PLAN scores from
EXPLORE scores, coursework taken in the subject area, grades earned in the subject area, and score, coursework, and grade

interactions, and controlling for high school attended.

“ Data based on 2009 and 2010 ACT-tested high school graduates who also participated in EXPLORE in grade 8 and PLAN in
grade 10.

5 Based on data across multiple years from institutions participating in ACT’s Course Placement Service. Approximately 99,000
students were included in the analysis for English Composition I; 10,000 for English Composition II; 6,500 for Intermediation
Algebra; 17,500 for college Algebra; 7,500 for Pre-Calculus/Finite Math; 5,500 for Calculus; 6,500 for American History; 7,000
for Psychology; 4,000 for Biology and Chemistry.

¢ Based on data across multiple years from institutions participating in ACT’s High School to College Success Report service.

7 Data based on 2011 ACT-tested high school graduates.



